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EDITORIAL STANDPOINT 

IT WAS obj ectlons to 
the system of B~ntu 
Educetlon w~lch sperked 
the Soweto rebel I Ions of 
June 1976. Little progress 
hes since been mede to 
lntegrete netlonel 
educetlon, Improve the 
standerd of b I eck 
educat ton or to step down 
the war psycosl s of "veld­
schools" and "leadership 
ca•ps" wh lch are sold to 
kids suffering under the 
Government's Chrlstlen 
Natlonel Educe+lonel 
policy. True en occasional 
darker htce eppeers In the 
unIform of pr lvete white 
secondary schools but 
those ere the very 
privileged few whose 
perents .ey wei I be eetlng 
Total Stretegy pte. 

It Is th11e for all of 
us to I ook very cerefu fly 
at all the educatlonel 
Institutions operating In 
this countr·y. Althuser 
eel Is such Institutions 
I SA's ( ldeologlca I state 
epparetus) end the ends 
being served by educetlon 
In South Africa certainly 
see111s to fit the stete's 
Intended alms. 

Re.a.b er I ng that 

education Is +he equal 
right of at I In a true 
democracy end that 
objections to an 
educational systet11 ceused 
c tv II unrest In our recent 
hI story, It I s hIgh time 
we exm~l ned educatIon In 
South Afr lea. 

If we don't we may at.t 
leern as Paulpletersburg 
did, a dl fferent lesson! 
The teachers w I I I be our 
conte.porles, school kids 
just 5 yeers ago returned 
honle: the Soweto 76ers. 
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Sean Ranl<in examines education 
"Natives will be taught from early 
childhood that equality with 
Europeans is not for them ... what is 
the use of teaching the Bantu child . 
mathematics which it cannot use in 
practice? .... There is no place for 
him above the level of certain forms 
of labour." Doctor Verwoerd Education 

for Domination 
JUNE, L I K E Nov emb er 

m e a n s ex a m t i m e f o r 
University s+uden+s. For 
many University s+uden+s 
exam +ime Is a period of 
+ens ton and nervousness, 
for others a chance to 
prove +hensel ves and their 
position within thel:­
class and the wider 
society. While fur S)me It 
Is a grind, a slog and 
no+ worth over-exertion. 
For all s+uden+s, +he 
ex amlna+ion systen should 
be cha ll enged and que r Ied 
beca us e w i tt i ng l y or 
unwi t tingly, the fa ct +hat 
we have +o write exams and 
+he reac+lons many of us 
st-.;"en+s have to bo+h the 
exams and theIr resu Its, 
slots us tn+o a posit i on 
In +he S)Cial hierarchy of 
our CapitalIst S)Clety. 

Ideology of 

meritocracy 
In South Africa our 

educa+ton IS· an activity 
of the s+ate. It 
func+tons 'to matn+ain the 
c o h e s i or. o f t h e so c I a I 
forma+ion. In doing +his, 
It perfonns an Ideological 
func+lon b y providing 
legitimacy to capitalist 
production reia+tons, and 
the social Inequality 
which they cause; as well 
as d 1 scI pI 1 n 1 ng the work 
force. 

For the purposes of 
this article I will 
attanp+ a brief 
explbna+ton of the role 
our education has In South 
African socfe+y and then 
I ook at the two rn-a I n 
points of our educa+ton, 
Chrlstlan-Natlanall sm and 
Bantu Education. 

At t h e b a s I s o f our 
education II es an Ideo logy 
of meritocracy t .hrough 
continuous canpe+t+ton (In 
t h e fo r m · o f exam .s l. 

ThIs 
ostensibly 'natural' 

processof sele~tlon 

s e r v e s to I eg i t 1 m I z e 
economic Inequality and 
+he smooth s+afflng of 
unequa I work roles in the 
wider· S)Clety. 

The major aspects of 
educa+tonal organ lza+ton 
rcp llcate the 
rei a+ ionsh ips of domInance 
and subordlnancy in the 
economic sphere of a 
society. The education 
sys+em plays an in+egral 
part In the repro duc+to n 
of t h e domlnan+ class 
s+ru c+ur e and post +ton I n 
society. The Importance of 
a work ethic and the 
nature of the class 
struc+ure are the basis 
upon which e ducational 
values In capl+alist 
societies are formed. 
Because education Is part 
of +he Ideological Sta+e 
Apparatus (!SAl Its 
re p roduction of the 
patterns of the social 
reia+tons of produc+ton 
depends on the · 

rcproductton of 
conciousness. In other 
words the conclou sness of 
the workers - their 
beliefs, values, s e lf 
concepts, +ypes of 

solidarity and 
fragmenta+lon, as wei I as 

their modes of personal 
b ehaviour and developmeni· 
- are Integral to -t-he 
perpe+ua+lon, va I lda+ton 
and smooth geration of 
economic Institutions. 

0 u r sc h o o I I n g h a s 
rewarded the development 
of certain capacities and 
also the expression of 
c er t a I n need s at t he 
expense and pena I lza+ion 
of o+hers. Through 
Institutional 
relationships, the 
educational systen ta II ors 
the set f-concepts, 
aspirations and social 
class ldentl ficatlons of 
I ndivldual s to the 
requl renents of +he S)Cl a! 

d i v I s Ion of I ab our • 
The structure of S)ct a! 

relations In Education not 

only Imbues the student 
with +he dls:::tpllne of the 
workplace, but develops a 
sel f-presenta+ion, self 
i m a g e a n d so c i a I - c I a s s 
ld e n+tflcatlon In + he 
student - which are 
crucial ingrEdients of job 
adequacy. 

The S)CI a! 
relationships In 
t;Jducation, the 
relationship b etwee n 
administra t i o n s and 
l ecturer s, lecturers and 
teachers vt s-a - vis 
s+udents, stud en+ s and 
student s; and stu dents and 
+he ir work Is a rcpllca of 
the hIerarch leal dlv I slon 
of labour. Thes . ~ 

hIerarch lea I rei at Ions are 
e xe m p lifie d I n th e 
vertical authority lines 
from . us studen+s +o our 
Professors to our 
Adm 1 n i stra+ton. 

By fam II I arIz 1 ng us wIth 
a set of S)Cl a! 
:-elatlonshlps stmr'la r to 
these of the work pI ace, 
our education gears the 
d evelopme n t o f our 
personal needs along +he 
lines of competitiveness 
and meritocracy to me et 

the requirements of our 
econan I c sy stan. 

The economic systen Is 
stable only If the 
cone! ou sness of the strata 
and cIa sses wh lch compose 
It renalns compatlb le with 
the S)CI a! rei at tons wh lch 
characterize It as a mod e 
of production. · The 
perpe+uatlon of the cIa ss 
structure requires that 
the hierarchi ca l dtvl slon 
of labcur be rcproduce::l I n 
t h e co nctousness of Its 
participants. 

First and 
second class 
schooling 

In our South African 
Society there are two 
Ideological variants a+ 
play In our Educa+ton 
systan, both slbstantlate 
t he d om I n a n t I d eo I og y o f 
a pa rt he I d • T he f I r s t, a n 
ideological varian + of 
Afri Kan er Na t ionalIsm, Is 

C hris t ian National 

Cont. on next page. 

As these toilets show, any comparison of ·black 
and -white facilities reveals a wide discrepan-



From previous page . 

Education at force I n a I I 
whi te schools. The second , 
Bantu Ed ucation·, ( s part 
of t he apart hei d Ideol og y 
wh l c h se r v es t o suppress 
b o t h t h e e duca t i on al 
d evelq>ment and atta lrrnent 
o f black s In Sou t h A fri ca . 

Christi an Na+t onallsm 
ha s I t s r oot s I n t he I ate 
thirtie s wher ~ I t wa s 
spear head ed and contr ol led 
by the Br oed erbond. I t 
evolv e d ov er t im e to a 
mo r e l nte ll ec u +a f lzed 
r estate m e n t o f t h e 
f am i lia r nat i o n a li st 
t h eme s concer n i ng t h e 
spec ia l hi stor i c al call i ng 
o f t he A fr l ka ner peop I e by 
God. Th is Is done with + he 
h el p o f Neo-C a lv l nl~t 
t h eo l ogy a nd ph i losophy 
a nd accord! ng ly much I s 
still made of a Callv l nlst 
Ll neage wh lch Is derived 
f rom the thoug ht o f t h e 
Dutch st a t e sman and 
t h eo I o g e a n , A b r ' a h a m 
Kuyper. The Chrl stlan­
Natlonallsm educa+ton we 
have been sub j ected to Is 
c losel y bound u p wi t h a 
ge nera I system of Neo­

Call v lntst lc me taphysics 
and soc I a I ph I I .o sop h y 
devel q>ed and e<pounded by 
·a sc h o o I o f t h 1 n k e r s 
mainl y ba sed a t t h e 
Unlversliy of 
Po t cti e f stroom, die 
"Un l ve rs l telt vir hoe 
Chr l stl l l ke Onder wys . " 

The c l ose con nect ions 
between t he b r oed erbon d 
and Chr I stlan-Na+fonall st 
thInker s has not au gered 
wei I fo r our edu cat ion 
system. Eng I I sh - sp eak I ng 

school s ar e A frl can lzed In 
th e s e n se t ~ a t an 
Afrika ner conc l ou sn e ss Is 
Im posed on E n g II sh­
speak l ng South Afri ca ns. 

Of Cour se Christi an­
Nat iona l ed uca+ton Is a lso 
u sed as a p o liti c al 

, , n str ument o f contro l t o 
en f orce t h e d o mi n a nt 
Id eo l og y o f Ap a rt he id . 
Thi s Is. c l early ev i dent In 
the presc r i p t ion o f wha+ 
t he cur ri cula I n Hi story, 
Bio l ogy , Geogr a p h y an d 
Eng I Ish are to be. There 
I s tJI so great emp h a s i s on 
an unquest ion i ng pride in 
the A fr lka ner ' s prese nt ed 
notion of patrioti sm, 
d i ffer'ent cultur a l and 
spo r t bodies an d 
fact I tt t es at sc hools . 

Apart fran 
modi ftc atton's t o the 
currlcu Ia In wh l te schoo ls 
Chr istian-Nation a li sm In 
our education Is more 
overt ! Y. exempli fled I n 
a c ti v i t ies li ke vel d 

·schools, Cadets, Religious 
Instruction and the like. 
It I s here that a more 
overt yet sub t I e form of 
indoctrl na+ton Is persued. 

N evert h e l ess White 
Education In t h e Sout h 
African context remain s 
educat i o n for domIna t Io n 
a n d I s j u x t a posed w I t h 
Bantu Educati on, educat i on 
fo r oppr ess i on. 

Under t he NationalIst 
Government one ca n dl sarm 
t hree basic prl n lp l e s 
govern i ng +h e educaT io n ot 
b I a c k S• These a r e that 
educa t ion o f black s mu st 
be dl fferen t to t hat of 
whi t es and of a sp ec ial 
kind, It must be adapt ed 
t o t he p e rceived 

cy . I n 1975, R644 was ·spent on every whit e 
schoolchil d and just R42 on every black child . 
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c harac t eristi c s of the 
b lack people; t ha t It must 
be ta u g h_t In the 
ver n ac ul ar as fa,r as 
pooslb l e; and t ha t It must 
notbepa l d. f o r entirely 
by the state. 

Verwoerd 
The Bantu Education Act 

of 1953 was ba$ed on t he 
r ecommendati o n s of .t h e 
E I set en Comml slon. Thl s 
com m I s Ion prop o sed a 
s e pa r a t e edu c ational 
systen f o.r bl acks, wh l c h 
wou I d be cont ro l led by t he 
c entr al Go.~ eri'1Tlent and b e . 
un der the Departmen t o f 
Na t i v e Af fairs , ra+her 
than t he Departmen t of 
Nati o nal Education. The 
whole Bantu Education Act 
and th e pr,ese nt posi t ion 

_of education for blacks I n 
, Sout h Afr t c; an soc! ety Is 

b es t ex empli fled In the 
quote o f thE? t hen MIn I ster 
of Nati v e Aff a irs, H.F 
Ver wo erd In 19 53. "Bantu 
e du c a tio n mus t be 
contr olled In co n formliy 
with the policy of the 
sta t e.'' 

"Educa t ion must train 
and teach people In 
accordance with their 
opportunities In life. In 
t erms of the government's 
pl a ns for Sou t h Africa, 
ther e wa s no place for 
Bantu I n t he European 
commun t t y ci:JCNe the level 
of c er tai n forms of 
l abour. Wi t h in their own 
a r ea s, ho wever, a I I doors 
were open." 

Pr i or t o 1948 the 
educ at ion of Sou t h 
Afr i ca ' s b lack population 
had ori g i nally been 
Independent of the state, 
by t he mi d - 1950's all 
control was can pi ete I y In 

the hands of the central 

Government . This opened 
t he way for the goveri'1Tlent 
to pursue their various 
1 Ideo! og t ca I ' concerns In 
the fIe I d of b I a ck 
Education. The logical 
follow up to theB'antu 
Educa+ton Act of 1953, as 
part of the state's 
o f fens i v en e s s, w a s the 
p a sst ng of th e Extens i on 
of Un iversity Act of 1959. 

T h l s pr o h l b I ted t h e 
con+ I nued r~ I stratI on of 
b la c k s t ude nt s by t h e 
"open universities" whi c h 
t ·hen, lik e now , canprl sed 
of pred om inan t ly White 
stud e n t b o d i e s. Blacks 
were t hen fo r ced t o t eam 
a t t heir t ribal colleges 
eg. Xhosa's at Fort Hare, 

· a nd Zu I u' s at Ngoya, Zu I u-
1 and. 

The ft nancl ng of Bantu 
EducatIon by the state, 
h a s been s I ng I ed out as 
the rrost sign I flcant Index 
of Injustice by opponents 
of the goveri'1Tlent. 'r 1975 
R644 was spent on White 
Education (per Capita) as 
opposed to the per capIta 
sum of R42 for every b lack 
child. Because of the 
costs the majority of 
black ch II dren drq> out of 
school after only four or 
even less yea ·rs of 
schoo II ng. The con t ent of 
those fIrst few years of 
schooling for blacks 
consis t s largely of 
religious Instruction, 
slngl;-;g, crafts, 
gardening, the Vernacular, 
e I ementary arlthmet I c and 
enough Eng! Ish and 
Afrikaans t o underst and 
simple commands. 

For the I uck y few wtio 
reach matrlc their 
educatlon · r enalns Inferior 
to that of wh lte 
matr leu I ants. 
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It Is obv lou s that 
black Education In South 
Africa, whilst It has been 
central I sed under and· 

controlled by the South 
Afr lean state does not 
p r ov I d e a n y t h I n g I l ·k e 
adequate facilities for 
black ~ducatlon. Black 
Education In South Africa 
prCN I des nothIng rrore t han 
token educa t ion and th e 
minimal alloca ti on of 
resourc es, as we ll as the 
emphasl son t he u se of t .he 
vernacul ar and maintenance 
of link s with the 
Home la nds. Thus, Bantu 
Education functIons quIte 
amb lguously to mainTain 
t h .e d o m I n a n c e o f 
CapiTalism In South 
Africa. The Inadequacy of 
black EducaTion to . pro.~ Ide 
anyThing like equa l liy of 
opportunity reflects the 
state of the c I a s s­
struggle In South Africa. 

If we look briefly at 
the Tota .l strategy and 
Education w,e see the 
systematic attempts to 
make use of national· 
Servicemen with 
educational qua II flcatlons 
who are directed to 
schools In the "homelands" 
and SJme urban areas. 

Your Education needs to 
be critically questioned. 
ThInk about It! II Good 
luck for exams. 

So know you know your 
education stinks you 
may as well use our 
free degree. 
What follows is light 
relief to help with 
the dreaded exam ten­
sion. 
Go for it and GOOD 
LUCKU 



Mythology 

my favourite characters have been 
Out of all pattern and proportion; 

living in villas by railways, 
Some like Katsimbalis heard but seldom seen, 
And others in banks whose sunless hands 
Moved like great rats on ledgers . . • 

Tibbie, Gondril, Purvis, the Duke of Puke, 
Shatterblossom and Dude Bowdler 
Who swelled up in Jaffa and became a tree, 
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Hollis who had seven wives killed under him like horses 
And that man of destiny. 

Ramon de something who gave lectures 
From an elephant; founded a society 
To protect the inanimate against cruelty. 
He gave asylum to aged chairs in his home, 
Lampposts and crockery, everything that 
Seemed to him suffering he took in 
Without mockery. • 

The poetry was in the pity. No judgement 
Disturbs people like these in their frames 
0 men of the Marmion class, sons of the free. 

LAWRENCE DURRELL 



Lines hy a Humanitarian 

Be lenient with lobsters, and ever kind to crabs, 
And be not disrespectful to cuttle~fish or dabs; 
Chase not t4e Cochin-China, chaff not the ox obese, 
And babble not of feather-beds in company with geese. 
Be tender with the tadpol!;!, and let the limpet thrive, 
Be merciful to mussels, don't ski.!J. your e~ls aliye; 
\\'hen talking to a turtle don't mention calipee -
Be always kind to animals wherever you may· be. 

In th.e Dumps 

We're all in the dumps, 
For diamonds are trumps; 

The kittens are gone to St Paul's! 
The babies are bit, 
The Moon's in a fit, 

And the houses are built without walls . . 

ANON. 

"He points out the hopeless, futile, boring nature of. 
life in 1980s by singing hopeless, futile, boring 
songs." 
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Song of th.e Open Road 

I think that I shall never see 
A billboard lovely as a tree. 
Perhaps unless the billboards fall, 
I'll never see a tree at all. 

Lines on Facing Forty 

I have a bone to pick with fate, 
Come here and tell me, girlie, 
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Do you think my mind is maturing late, 
Or simply rotted early? 

OGDEN N A SH 
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A Politician 

a politician is an arse upon 
which everyone has sat ex~ept a man. 

E. E. CUMMINGS 

Disenchantment 

He thought he saw Utopia 
· As neatly planned as chess: 

He looked again and saw it was 
Ubiquitous du;ess: 

This does not gratify, he said, 
My bourgeois consciousness. 

He thought he saw the truth of life 
As sex all unalloyed: , 

He looked again and saw it was 
A yam of Sigmund Freud: 

If this sprang from the id, he said, 
Its arguments are void. 

He thought he saw full many a gem 
Of purest ray serene: 

He looked again and saw it was 
A dose of Mescalin: 

The price of visions is, he said, 
The headaches in between. 

He thought he saw the Holy Ghost 
Lamenting in a mist: 

He looked again and saw it was 
An existentialist: 

It may be that he's right, he said, 
But what a pessimist. 

He thought he saw some golden boys 
Our phoney world condemn: 

He looked again and saw it was 
Some pimply A. Y.M.: 

A dose of Epsom Salts, he said, 
Would ease the strain for _them. 

He thought he saw a projectile 
Descending from a height; 

To blow the human race to bits 
And blast it out of sight: 

He looked again and saw that he 
Was absolutely right. 

KENNETH LILLINGTON 

Failed timing 
..~~. 

/; .. ~ 
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The Ant -· 
The ant has made himself illustrious 
Through constant industry industrious. 
So what? 
Would you be calm and placid 
If you were full of formic acid? 

Come to wbere tbe flavour is 

The jellyfish 

Who wants my jellyfish? 
I'm not sellyfish! 

The Fly 

The Lord in His wisdom made the fly, 
And then forgot to tell us why. 
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Note on Intellectuals 

To the man-in-the-street, who, I'm sorry to say· 
Is a keen observer of life, 

The word Intellectual suggests straight away 
A man who's untrue to his wife. 

W. H. AUDEN 

RHOOEO JUNE EXN4S . t 982 

WHO AM I? 

Who am I? 
Where do I come from? ' 
Am I a human being 
Whose blackness 
Svmbolizes inferior status 
Or am I a human being 
,\lade in the image of God 
Wh ose blackness 
Is a constituent of his humanity? 

Ranwedzi Mulaudzi 

YOUR CROSS 

man, look at your cross 
and see if it is right ' 
woman , check your cross 
and see if it 's in position 

some are cutting theirs 
others losing theirs 
are you holding yours black woman 
are you using yours 
to cross 1 ordan 

Irene Mutsila 

BURSARIES 
Soekor, the Southern Oil Exploration Corporation (Pty) 
Limited, offers a number of comprehensive bursaries each 
year for students studying: 

GEOLOGY 
ENGINEERING 
The bursary includes: 

GEOPHYSICS· 
PHYSICS 

• Full tuition and registration fees · 
• An amount equivalent to the'current prescribed 

residence fees · 
• R200 for books 
• RSOO for travelling and other expenses 

If you are interested in our bursary scheme or would like to 
know more about our career opportunities, please fill in 
the coupon below and send it to the given address before < 
30th June, 1982. 

The Personnel Officer 
SOEKOR Name: 

Address: 
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P.O Box 3087 
JOHANNESBURG 
2000 Tel. No.: ------ ------

Proposed Course of Study: _ _ __ _ 

SOEKOR<Efol 
GROCOTT & SHERR Y PRINTERS - GRAHAMSTOWN 
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